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ABSTRACT 

The Wisconsin Departinent of Public Instruction 
inpiemented, in 7i school districts, a pilot project designed to 
assist handicapped learners to participate in vocational education 
programs. The program, called Designated Vocational Instruction 
(DVI), is intended to iwprove the scope and gitality of 
secondary-level vocational education for special needs students. DVI 
teachers who participate in the program attend a graduate level 
siic-weeic training coiarse at the University of Wisconsin on the DVI 

role, vocational education principles and practices^ vocational 

education for handicapped learneri* vocatio&sl assessment instruments 
and techniques, development of vbcationil curriculum and aspects of 
the Individualized Education Program ilEP)^ and initructional 

accommodation needed for handicapp^rd learners in vocational 

education. Through this preparation, DVI teachers learn to assist _ 
handicapped students to enter and participate in existing vocational 
education programs. The DVI teacher provides support to both the 
vocational education teacher and the special needs student^ The DVI 
teacher also facilitates communication between special educators, 
vocational educators* and student services. The first year of the 
program was rated a success, with 437 students served, 61 percent of 
whom earned at least a C or better -grade in vocational education 
courses as a result of this instructional support. If evaluation of 
the program continues to be favorable, the BVI program will be 
continued and expanded in Wisconsin. (KC) 
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il^CCNSJS beP.^RTMEST OF PUBLIC tSSTRUCTICN 
Dr; Hefi>erc t: Grovef 
Sti.tt Supi/erinteriderii 



OESICNATED VOCATIONAL INSTRUCTION 

^Vocational Educaiioh lor HanidiCap^d Stuiienti) 



The Wisconsin e?rpartment oi Public loitruction has impiemerned s pilot project in 71 ichoo! ciistricts dcs^grned to assiit ftundi- 
cap^ed tearriers t> pkarucipate m vocatiOr»al education programT: T^«-pcagram, an adaptioo of Georgia's successlul Relateci 
Voc*iSiortal Instruction Program, is being rcJcfrcd to as t)* Designated Vocational Instructicwl iO^^) Prbgrarri in *£scbhsin. 

WHY? To im^ovc • ^ sco^^ ^nd quality oi iecbr^jary Icv^l (high scfbool) vocalionaJ education tar cscceptionaS educatiomi 

needs (EEN) sludentv. 

WHO? Sec-indary level EES students are supported by th^ DVI pilot apfs'Cachu 
WHEREV Seventy -one locations across the State of Wiscorsin (see attached list of sites); 

HOW? to a^^ tp erjtcr and partlcipal^ ineiiitw^ vocational eiiucaiij>n p o^ams. 

Special education's expertise in how to teach is blef>ded with vocational ed':ication'i ^spettise m. >»r»yit to teach. The devignated 
^Jivr^Monal instructor provides tnsrruCtionaJ sOpiX^'t t^* ybcatlohaJ^ edi^^tbr arwj ti^ EEN student.. The DVI teacher hl^ facil- 
'ijf^a^eS cdfT/rni^icatio;* between special educators, vocational educators, and student services. 



c%i#AHATipNt As the isrst jshase of the pris[ect, special education certified tcacKcrs frorn each jpilbtjocat ion complete a 
ii^.-*feek TrA/.nmg sessicsi at the University of Wisconsin, The uaining includes: U the DVI rolej 2) vocatiofval education 
mTf^-i^m^ and Frf-actices, 3) vocational eduCAtionJor handicapped IcarnersJ^j vocational assessment in*tr«imcnU and techniques, 
>;) devr^<:^i>f^t of vpcatiUial o^idiium and aspects of the LEP,_and_4) itemonstrating know^^t«^ of Instruetiorial 
acccr^^^ifi^^Kiie^atiOos needed for handicapped learriers m vocational education. 

POLW^ iJm^ .?oI>w-up: iiKMes_sij?_vi_sit^ te^mical assistance, inservicc training cohfcrc?>ces» and evalAjaticn. Bureau 
lor Vccj6t4<5tfvaJ( EAiicatjo^^ and Bureav^ for EKceptional Chxldren supefvisors wahiri the Dcpartrneht bi Public Instructidr? have pro- 
vided u^i.^t>ie mpuil in s iapmg Wis^or^Ti's approactr* ^ improving vbcatibhal education services for EEN youth, 

f ^^^i.¥^^^v;' - . ^- "^^^ Cwgerry.j^iinejparin^^^ tcr the evaluationi of the first pilot year of bvE, the mlbl 

f^^-l A f ^m^i^^^X^r^ 99iiUv^^^^^^ vocMir^n^l education ef handicapped students. Four hmdred thtrty.j^ven 

^i?^* v'^^^ educat.on support from OVI teachers. Even though most of the handicapped students serviced 

i^-^^'^f^^m^r^ m,v?h scores below the eighth grade 4evel, 61 percent of them carn^ "C" or better grades in vocatao-nal 
^ cour5i«> as a result of this instructional support, me second pilot year evaluation, results will be available m im 

'pv;*. -ySOR?^ TNs Pilot project is currently being ccyndiKted by x\)^ t>epartmcrit of Public instruction, for additional .ri^ 

S^^^^i^^^^"^ Voc^o^l/Speciai Education_Coordinator, Department of Public Instruction, 125 Scith 

*t?|&^>tcr Streev* .|9*.0, .^x ?S*1, Madison, % l 53707, phorse (60«) 2^7-92>6, 

^dST? Involve^ht in DVI heed not involve additional costs to p^ticipating school districts. A local educatic 
that wants to c_m?&lenncnt the DVI approach woulO ^5e$ignate or reallocate one of its ejcisting special education teac 
to^ provide in^tructior^Uopport to handicapped youth in the v-; National setting. A r^jor strength of the approach 
aUo«^5 more elfect.ve use of re^ces_now ayaiUbje, In a^^ition. implemenUtion monies administered by the Department ol 
""ructioj) _are_ayai^ to each district eligible for Vocational Educatia. Act fundini. These m<x^es are ^ing sf-r^t on 

t^^^^^ "^^^ ^^^^ assessment developm^tl teacher 

axxses, computers, and other supplemental items to assist in the implementation of the approach. 



' ^ (Evaluation, Maintenahce, and Expansion) _The DVI approach will continue to be assessed for its impact < 
^-ducation of handicapped sti^dents. Maintenance and expansion of the approach will ^p^hd on the procfam's 



nm FUTURE? 

the ^rijcatiohal 

evaliaat^bn and available resources. 



The DVI programjtl^ more nearly equAj_ access and op^^ to a district's vocational education prbgrams. The approach 

was designed to be basic, practical, and most of all» functional. -ppro-^n 

Neither ^pe^iirr>w tr^ employabiUty needt of handicapped students. The concept of thi 

approach is t^<^ oi interdisciplinary cooperation. Its cltimate goal is successful entrance an^ participation in the world of wor 



s 

work. 



GOALS FOR m^U^^EiMTATIONt 



1. To provide yov^h at the secondary level with job entry skills in broad or sj>^cific occupational clusters, 

2. To provide a fov^^vdatibh for entrance and succe?:, in a post-secondary system. 

CftSIGNATED VOCAmmAS. INSTRUCTOR ROLEi A DVI provides direct instructional support services for vocational 
educators and special ed(K.a lion st_^^^^ education courses. A DVI also facilitates communication among 

administration, vocationaJ, educators, special educators and student services prbfesiionals. 



(Revised $/83) 
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DVT PttOT SITES 



Ray P^nzenstadier 

Fall Creek Hi^_S<::hoo^l 
Gary Schvsfcch • 

v^v/it-tinc Xrcfeger 

3ane Mjh?ejser 

-"ippieton West Hi^h Sch. 
Terry Tappy 

K^^my tee 

3sne Msti^r 

Beaver bam Htgti School, 
&arbar3 tink 

RUck Hawk High School 
South W»yfie 
rfehise Iver sbo 

Chlp5>ewa FalB High Sch. 
Have Wilson 

EaU Ctais*-e Memorial H. S. 
PeRj^y Mflirieh'seh 



School Year 



Umversity of Ytsciy-i!sir>«^s?^k6sh 



Kiel Hign S<^1 
X'iiiard Llepert 

j^i^ VIUls HigJi S<j^o<^| 
Pet5gy Savuio^echt 

ioel Newcomb* 

1ar>e To:]ek 

Uokw«>nago High S<^>ooi 
Frances Kecicr 

iknooi Year 



Steve ilcCuUoijgh 

Cr^^J*«W Hi^ School 
Mancy Ptrn 



Kickipoo H. S,^ VioU 
Elsbeth RaM 

Lancaster High School 
latie tirwfberg 

Marshifield Hi^h School 
Aodrey Anderson 

M^rw mi r*w Indian ^ch. 

Merribeth Crawford 



Oregon High School . 
Robert Howriiari*** 

OsiiVosii Ihiblic Schools 
BcHisti Hill 

Shortage High School 
Jitti 3ehsch 

Ractfsc School Dif tricts 
Carl Hipp 

Rsct take High School 
Peter Grasimajrrs 

S^vais P&ijit Are^ High So^ooi 
George Hardrrvah 



Rebecca Blcnm 



Wisconsin Rapids tificelh Higti 
School - - 
Lyrrian Echola 

Tfempealeaa VaJiey Cooperative 
Schools (C£S^ #1U 
Shari Soiberg 

University C8! Wisd3avlh-O^Jc>^ 
George Stockton 

♦ Relocated 

•*_Ori 'iea'^-e of .ibsemre 
•••Att«rtidin|; UW-Eso Ciaire 



Univ e f sity of WlsccsnsdFv - Eau Ciaire 



MettUi High Sdhool 
Patrick Kriituiic 

New Ber lirt »iool^Dlstrict 
K^rei^ Schwenkner 

O^fcosh l^S^ High School 
Linda Lang 



Menornonie High School 
Gary Schwoch 



Oweri-Withet; J^i(?^ School 
^jsin Ck>rrbwich-Tc«d 

Prai^rie «Ju Chi^ti High School 
Rayia Merer* 

River Falls Hi^ Scmo\ 
Ken Kasimki 

Scut^erh Roor H. S» (Si'vtieU) 
Cregbry ty^^iz 

ScimthjL^htrad '^vK:*tjonfil 
Cfftiter (CESA 0Xh haraboa> 
t^igh Battit-d-WsliiK 



Spooner High SctK=)Ol 
Lyrtftca take 

Stot^ion High Sdxool 
Tom Gorr 

Ve?ona iigh Sc^^ooS 
Jbct N«wcornb 

Viroqaai4i|^h Schocrf 
^iiza (T^JCiry) Skernp 

Wiianakee ^Sgh School 
Mary Vbg''/1 

Universj^ty of Viicon$ifi» 
Eau Claii^ 
Ben^rd ^^llcr 



Reloit Memorial Hii^h Sch. 

Clear Cake High School 
Cindy Cyr 

Cblhy Hig>1 Schoo[ 
Vickie LaVenture 

C-ol«jmbus High School 
Aivi TeiChow 

CtimberlarKf High School 
Lois Sergistnt 

Heer field High School 
Donita O'Donnell 

Dodge VI lie High School 
Barbara Thompsbh 

Edgerton High Sdibol 
Helen Westness 



Schobt Ye a4^ 

Fort Atkinson High Sct«ool 

Hamilton Hl^ School 
Mary Ripple 

Hartjbfd Union High School 
lar^et (3oan) Pbsbrike 

Hartford Union High School 
Mary 3ane Cas5 

laresville Craig High School 
Steve Thbmpibn 

3effer$6ri High School 
Kathy Wbran 

Kenosha Tremper High School 
Ronald Bail<^y 

Loyal^High School 
jean Yeomans 



Umyersity of Wj^cmjiin- Whitewater 



Marinette High School 

Ji'n Ca?lt«snt 



Mauston High Sch<k)J 
33n Reynolds 

Mc Far! and High School 
3aync Roth Mohoney 

Mineral Point 
3oni Mart^in 

Nv*' Berlin Eisenhower H. S» 
Mary Anderle 

New Giarus High School 
3oyce Peterson 

OtononrK>woc High Sct^ool 
William Sniff 



OHsfon H^igh Sctvjol 
Kay *iiiefernicht 

Pi*ll«ville Hijjh School 
Marvin Wurth 

Rhlhelander High School 
Phil Amstadt 

Dennis Ketterman 

5<^ty^_^o«'*»'^ ^»K^ 5ch' 
Arlene Lehner 

West_Bef>d Hjg!} Schod 
Tom Robertson 



UQiy^r»iiy_bf Wiscbnsln- 

Whitewaler 

Robin Warden 

Siie Shank, Assistant 
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•»^§^E: The dotted line indicates the ideal path of 
ERJC cdnwunicatioh between vocational edacation 
and cpeciai education staff. 
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DEmOPMEKT 



Step II! 
Enhaneement I 







Demonstrote unique skills 






related to Job or anpldyiiient 




Step I! 


site. Applleotien of skills 






to particular job site, 




Preparation 


I.e.. using an dutdmdtlc 




Delnstrdte tkisic skills 


noil gun or reading 






e specific set of 


Step! 
Awareness/Beadiness 


cluster of job title. 
: i.e.. In construction 
cutting mi 


blueprints. 



I BMstrate generic installing a 



eiloyaiillty skills (getting celling, 
to work on tline) and 
prevocQtronsl skills 
i.e.? read a ruler to 
1/16 of an Inch, 
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fttlng and Rl Her 
irk Adjustment Theory 



KEY DEeiSION POiNTS 
in tif e Proeess of Previding 
^catloiial Edueation to Nandieapiied Persons 
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WISeONSIH DEPARTMENT QF PUBLIE INSTRUeTIBN 
Dr. Herbert J. Srover 
State Superintendent 

Ccxnpdsite Surpary of the i982-83 Pilot Test of 
the Designated yo&atioKal_r^ App_rodch to 

Previdihg Vocational Edacatidn Services to 
Special Education Students 

Evaluator: Steven Gill es 

Department of Public. Instruction 
Bureau for yocational Education 

Evaluation Report Ewipi led By: dohh (5ugerty 
Vocatia^al Studies Center 
University of Wisconsin - Madison 



Proportion of mrV time allotted to the DVI approach during 1982-83 {N=43): 



First ^ttjrter Second Quarter Third Quarte r Fourth Quarter 

J 20;^ 4 3 3 3 

21-40: 7 8 9 8 

41-60?: 25 25 23 24 

61-80:. 3 3 4 4 

81-100:'^ 4 4 4 4 



Percent of SVPs allotting 41?o or more of their time td_the approach 
during the fourth quarter of the school year: 74.4^ 

P^Tcent of DVI 's allotting 41% or more of the*r tlSe to the aoproaeh 
during the fourth quarter of the 1981^82 school year: 72 . 7% 

Number of DVTs who iihdieated that they worked consistently on their own _ 
time (between 1 and la hrs. per week extra) to implement the approach: 24 

Total number of special education students in participating districts 
(36 of 43 bvrs reporti'^igh U98e 

Total ninriber fef special .education students ^nfolied in mainstream voca- 
tional ?:ms^s (32 of 43 DVTs t^eportlfrg): lji28| 

S^ber of students who received BVI services (36 of 43 DVTs reporting): 93| 

Percent of t&tal^wnbef of special education styfents who received BVI 
service's during 1982-83 4^^; during 1981^82 2UM 

Percent of special education students enrolled in mainstream voGatiohal 
classes who received DVI services: 1982-83 73.3^; 1981-82 WAt 



Number of EEN students receiving BVI services who dropped out of: 
vocational classes only; 25 entire scWoQ} program: 3j[ 

Estimated number of potential dropouts among EEN students receiving BVI 
services who remained in: vocational courses: |5- entire scfiool program: 49 

Id 



Total numbe? of vbcatiohal instructors in participating schools (37 of 
43 dVrs reporting): 621 

Percent of vocational instructors who received DVI services: 1982-83 
54,9^ ; 1981-82 41.2^ 

Distributidh of grades dbtained_iii vocational courses by EEN students 
receiving BVI services (34 of 43 DVTs reporting): 

A - 73 B - 303 C - 766 0-371 E - 30 F - 107 1-7 
N-0 U-0 P-5 H-4 S-1 "Other" - 8 

Total number of grades reported: 1^675 

Percent of reported grades "C" or above: 1982-83 68,1^ ; 1981-82 61,4% 

Reported Academic Achievwent bevels of EEN 
Students Receiving DVI Services 



Ach. Score 
Levels — 

Below 4-9 
5.0 - 7.9 
8.0 - above 



Perc£n-t of Reported 
Reading 

35,5^ 

50^; 

14.5:; 



Achievement Scores 
Rata 

3K 

53-5^^ 

11-5^ 



in Eac ti ^ateqdry 
Spellin g 

49.4% 
42.5% 

3A% 



Key evaluation questions, with surrtnary answers. 

1. Was the DVI approach implemented? 
38 - Yes 

0 - Yes, except for certain components 
5 . fjo (4 didn't implement anything, one implemented a 
different program) 

2. Was the DVI approach implemented at alevel df intensity 
sufficient to represent a fair test of the methdddldgy? 

In terms of the DVPs level df effdrt: 41 - Yes 

2 - Nd 

In tet^s of schedule allocation: 40 - Yes 

3 - No 

3. What impact did the DVI approach have on: 

spfeeiai educatidri students served - significant and positive 
special edueatidh teachers - significant and positive 
vocational education teachers - significant and positive 
administrative/supervisory staff - significant and positive 



Note: In addition to this two page surmiary, a full composite report 
and 43 individual local reports were prepared. 

Fdr addUidnal information about this sunmary, the full composite report, 
the individual local reports* or the OVI approach itself, contact: 
Steven GilleSi Vdcatldhal/Special Education Coordinator, Departrent of 
Public Instructidri, P. 9. Bdx 7841, Madison, m 53707 (608) 267-9256. 



ERiC 11 




6500 
6000 
5500 
5000 
4500 
4000 
3500 
3000 



2000 ^ 

isoi) 



508 <i 
0 



STUDENTS SERVED 
IN THE DESIGNATED VOeATlONAt rNSTROCTiON (DVij 
PROGRAM 



2095 



1138 



457 



2365* 



1720* 
1280 



niB* 

939 



3795 



it 



2760 



** 



1794 



5170 



3760 




Total EEN 



Level 
reported 



VocatiDoal 
Education 
Qasses 
22 sites 
reported 



_ EIN... 
Received 

_DV!_ 
Services 
22 sites 



Year 



Total 

_EEN 

Secondary 
Lfvel 
36 sites 

re 



EEN in 
Vocational 
Ediication 
Dasses 
32 sites 
re 



EEN 
Received 
-DVI 
Services 
36 sites- 
reported- 



ToUlEEN EENin - EEN 
Secondary ^jcatiorwl mm 
' Education OVI 
Oassts Strwcfj 


Total EEN in EEN - 
EEN Voatiordl Rectived 
Secondary Educition -DVi- 
tevel Classes Services 


Projected <or 69 sitttfeooftirw 


Proiected for 94 Sites rtsoftifM 



1981-82(22 sites) 



1982-83(43 sites) 



1983-84 (£9 sites) 



)984-^S (94 projected sites) 



EEN- exceptional edocatiooalneejiijfouth ..,,..,^::„" _ 

• Estiniates based on a»erage namber of students per site reported times the total numlwr of sites i.e. 43 toul sites 1 55 (iverige of totil EEN Secondary level) » 2365 estimated total EEN 

" pSions based on average number otjtDdents per site reported in 1982-83 x total possiWe sites. (Total EEN secondary level ivecaged 55 per $ite; IIH in wwtional education classes 
averaaed 4D per site; arid EEN received OVI se /ices averaged 26 per site:) 



.'.5 
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DESIGNATED VOCATIONAt INSTROeTION 
MAKES A DIFFERENCE 



By Steven Gilles 

The Wiscdhsin Department of Public !nstractJon is in tf^ Iblri year of a the pilot project 
designed to assist exceptional educatidhai heeds (EEN) learners to participate in 
vocational education programs. The pilot effort^ being referred td as the Designated 
Vocational Instruction (DVI) Program, is currently functioning in 72 schcK^l districts 
statewide. Ah estimated 1,118 students received vocational education support from DVI 
teachers during the 1982-83 schddl year. 

DVI, a major initiative of the Division for Instructional Services and the Division for 
Hahdirapped Children and Pupil Services for the last three years, is aimed at imprdvihg 
the scope and equality of secondary vocational education for EEN students. DVI enhances 
the working relationship between vocational education and special education in the high 
school. Through DVI, EEN students are provided the timely and cdhsistent support aieeded 
for successful completion of vocatiohal education classes^ 

Almost 36 million Americans have physicai, mental or emotional disabilities and are one 
of the largest minorities in America tcRiay ^rank Bdwe» 1978). We must come to see that 
these people we cal* "disabled** are also people with abilities who have important 
cbhtributions to make In our society^ The DVI program is in part a response from the 
Departmwit of Public Instructidh to the recognition that sdiools must do a better job in 
preparing hamdi capped persons for ernpldymeht. 
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At the i983 Vocational Edacatibh summer cbrifererice, State Superlntenaeht of Public 
Instruction, Herbert 3. Srover stated that "the Department of Public Iristr-JCtidn's plan is 
to develop a cdinprehensive vocational program for aU Wisconsin public schools." This 
will be a top priority in coming yearsi GrOver said, given that 60 percent 61 Wisconsin high 
school graduates do not receive any cdditibrial formal training before entering the world 
of work, the overwheiming majority of hahdicaoped youth do not receive additional 
fomlal training either in the post-secondary vocational system or at the university level. 

The report of the Education Commission of the States, Action fo i^ Excellence; A 

Comprehensive Plan tdirppffove Our Nation's Schools ^ states "there should be better use of 
existing resources and the infusion of new resources into the public school system." DVI 
teachers are existing special education staff who have had time reallocated to implement 
the DVI role. They have completed a six week training workshop focused oh: U) the DVI 
role; (2) vocational education principles and practices; (3) vocational education goal- 
setting for handicapped learners; W integration of vocational curriculum into the lEP 
process; (5) development and implementation of instructional accbmrnbdations for handi- 
capped learners in vocational education; (6) review of vocational assessment instruments 
and techniques; and (7) procedures to introduce the DVI program into each local district. 
Expanded DVI training sites are anticipated for the surrirher Of I98». 

Estimates for the 1983^8* school year project that over 1,799 exceptibhal educational 
needs (EEN) students will receive DVI services (instructional support) that will improve 
their performance within rhaihstreamed vocational education courses. Designated 
vocational instructors facilitate CTmmunieatioh between special educators, vocational 
educators^ arid student services professionals. Systematic cbmmUriication enhances 
maximum effective use Of Umited resources. Special education's expertise in how to 
teach is blended with vocational education's expertise in what to teacfc 
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the 1982-83 evalaation results demonstrate that ti;e nVI approach has made a sigmi-jcant 
difference. (The 1981-82 evaluation process was deveroped and conducted by John 
Gugei-ty, WVSC (Wisconsin Vocational Studies Center), and 1982-83 evaluation was 
conducted by the author.) There has been "significant and positive" impact upon the 
vocational education of handicapped students. This is true even though the overwhelming 
majority of the handicapped ste<lents receiving DVI services had reading and irath test 
scores below eighth grade level and a significant percentage functioned below the fifth 
grade level. The EEN students receiving DVi help performed surprisingly well by 
completing vocational education requirements with over 68 percent of them earning a 
grade of "C" or better in vocational education courses. Ah estimated 55 special education 
students who were considered potential dropouts remained in vocational courses. 

The success of DVI in local school districts for the first three years of this effort results 
from, (1) systematic involvement of local administrators to ensure support of the DVl 
approach, (2) professional enthusiasm and support by DVIs to each Other, (3) involvement 
of vbcatibhal education staff in the development of special education students' lEPs 
(Individual Education Plans)* and in) visible and sustained local and state follow-up. 

Components of state level support used to enhance the Success of DVI included thie DPI 
selection of sites, the state initiated support visits, fbllow-up workshops, techinical 
assistance arid the DVI Six-week training workshop. Also, the Bureau for Vocational 
Education arid the Bureau for Exceptional Children supervisors within tie Departriiena of 
Public Instruction continue to provide valuabJe input in the devellopment and expansion of 
the DVI program. 

Results arid some of the "best practices" associated with effective iriipleriieitatibri of the 
DVI approach^ include: irivblvemerit of vocational education teadters in the develbpriierit 

ERIC is ,. 



of EEN students' Individual Educatibri Plans (IEPs)| over 650 EEN students receiving DVI 
services had lEFs developed with vocational teacher input (37 of U3 DVIs reporting on the 
1982-83 evaluation); extensive cooperation by local staff and excellent cbrhmuhication 
strategies; rt.any innovative types of instructional support p-^ovided by DVI teachers to 
special education students; outstanding ihservice training efforts including either separate 
or joint inservice sessions which focused oh the heeds of actual students; the transfer of 
the DVI concept to other instructional areas; rapid impact as demonstrated by tangible, 
positive results; excel!**P.t enthusiasm and very positive attitudes displayed by most DVIs; 
provision of professional support by DVIs to each other; and effective use of DPI incentive 
funds. 

Involvement in the OVI program does not require additional costs for participating school 
districts- A major strength of the approach is that it allows more effective use of 
resources now available. In additibh^ grants administered by the Department of Put>lic 
Instruction are made available to districts to help implement the approach. State 
Superintendent Grover has indicated that neither special twr vocational education alome 
can meet the cmplbyability heeds of handicapped students. Interdisciplinary cooperation 
is the key to the handicapped learner's successful entry into the skilled work force. 

the DVI program affwds more nearly equal acce» and opportunity to a districts 
vocational education programs. It is a basic, practical, and most of all, functional 
program that can meet most districts' heed for more viable secondary level programming 
for EEN students. 



Mr. Gilles is voGatioruil/^5eciai education coordinator at DPU 
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COST OF STUDENTS SERVED 
WiTHiN DVl PROGRAM 
1981-85 



900 
809 
700 
600 
500 



300 
200 
100 



Year 

Number! 

Served 
Reported Sites/ 
_ Total Sites 
TdtaLExeessCost 
Gv^st Per Student 




;98y2 
457 

22/22 

397.593 
870 



1982-83 
939 

36/43 

432,760 
460 



1983-84 
1799* 

69/69 

560.129* 
311* 



1984^85 
2444* 

94* 

365.540* 
149* 



allpregrarns) 



Projections* 
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NOTES 



jOTEGJLATION OF EEN STUDENTS IST0 

REGULAR SECONDARY EDUCATION PROGRAMS 



Integration of Exceptional Edu<»tipnal Neeib (EEN) stirfents into 
regular eduction envirohmeht with instructional fupport provided 
not only to stt^ent^ but aSb that sttKleht*s instructor. 
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DESIGNATED VOCAtlONAt INSTRUeTION (DVl) 

Ah Approach to Vocational 
Educatiph for the Handicapped at 
The Secondary Level 

this paper svill hopefully orient yoa to the DVI approach which attempts to rrrieet the chal^ 
lenge of vocational education for exceptional educational needs (EENJ students in the 
secondary school. It addresses four major areas; compliance with federal guidelines, pro- 
gram design, program process, and program evaluation^ 

Cbrhpiiance with F ederal Gu i deli nes 

Federal mandutes of vocational education for the handicapped have challenjged the tradi- 
tional views of both special and vocational education in Wisconsin. Setting a precedent, 
Public Laws 9i-U2 and 94-«>S2, coupled with Sections 503 and of the Vocational 
Rehabilitatiori Act of 1973, have prompted an integrated approach to dealing with the 
handicapped in the vocatio? al setL^ng. Neither special nor vocational education can singu- 
larly meet the employability heeds of this population. Existing legislation has ignited the 
stiinulus for providing a combined effort. Legislation ba. cally supports the position that 
Several things mi st happen if this cotnbined effort is to beconie reality rather than 
rhetoric. 

Fandamentaliy, what thust happen is that (1) set aside m<2?mes frcrn vocau^^nal education 
be spent in accordance with the state plan for a^pecial education* which promotes a full 
educational opportinity goal in the least restrictive ehvironmeht^ a'^id under the guidance 
of ah Individual Education Plan that specifies long range vbcatibnai goals, short term 
performance objectives relevant to the long raif^e goal, and evaluative criteria for the 
measurement of both the lc«ig rangi and short term objectives; (2) federal vocational 
;tronies be matched on a 50/53 ^excess costsT basis with state and local dollars; (3) sutes 
u>e these fiMids to the maximum extent possible to assist the handicapped student to 
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succeed in regular vocational edu-catibri programs} and, (u) handicapped students be pro- 
vided the same equality of access and opportunity afforded to the hbri-hahdicapped* 

The DVl approach is one of j nterdiscipUnar^^oo peration between special and vocational 
education. The goal for this secondary leve5 approach is the same goal provided to the 
se^indary level rion-hahdicapped vocations? student; either to obtain job entry level skills 
in broad or specific occupational clusters or provide a foundation for entrance into a post 
secondary vocational system. Identifying^ together with ttw,' appropriate^ vocational 
educator^ the vocational aspects of the identified students individual edv>cation plan 
becomes the role of a special education certified instructor who provides iristructidnal 
support as a Designated Vocational jnstru<:tor. An essential function oi this approach is 
to provide instructional support {direct or indirect) to EEN students entering and partici- 
pating or preparing to enter and participate in all existing vocational education programs, 

A local education agency (LEA) that wants to implement the DVl approach would designate 
one of its existing special education teaching positions tot the purpose of providing 
iristructiohaJ support for EEN students. When an LEA that is eligibie for Vocational Edu* 
cation Act (VEA) funding agrees to commit a teaching position for this purpose, they are 
eligible for a grant of federal vocational education dollars to be spent on •'excess coit^ 
items, the costs for attending foilow-up workshops^ curriculum! development, time^ in- 
service training, staff development, extended contract time, ^ssessrment development, 
teacher aides, computers, and other supplemental items to assist in the implesnentation of 
the approach, LEA committed special education teaching pbsitibri? <:da5titute on the 
average of over $22,060 per position. This money, consisting of salary and irihge^ is all 
state and local in origin, the grant of federal vocational ed^^cati6n rroney from Subpart 2 
of P.L. 9U^ni2 to supplement this slot is currently $3,000. This formula generates an 
overmatch of state and local dbllars. Overmatched federal finrids will be earmarked for 

statewide support and direct systems grants in areas of need. 

2 



In order to be eligible for the $3*000 grant* teams of educators (vocational, special, and 
guidance personnel), with at least a secondary level special education teacher designated 
to provide supplementai vocationa! instruction most successfully complete a six weefe 
grftdUate level, summer school pre-service session in preparation for implementing the 
designated ''dcational instruction approachv this course/workshop will be held at two 
University of Wisconsin campuses during the summer of 1982*. Attendance will be free oi 
cost to teams of edcrcators from ari hEh eligible for VEA funding planning to implemeht 
this approach riext fail (LEAs ml eligible for V£A funding can have teachers participate 
in the training at their own expense or district expense and unplement this approach, 
however, they will not be eligible for the $3^000 grant). The six week workshop will 
inciude trainin;4 in the following areas: I) the DVI fole, 2) vocational educaviori principles 
and practices, 3) vocational education for EEN jearners, 0) vocational assessment isistru- 
rnents and techniques^ 5) development of vocational curriculum and aspects of lEP, 
and 6) to gain knowledge of instructional iccomnj0d*ltions needed for EEN 5eiirf>ers in 
vocations;! education* The district rhust also agree to allow the special education teacher 
who receives the training %o implement the job description which is detailed oii pages 7^ 8, 
and 9 of this docu^nent and attend follow-up DVI workshops. All participants eiigibie fo: 
VEA funding who successfully complete the course/worksh/op mill also be eligibJe to 
receive a $500 traiheeship to attervd the workshop. 



the belief that all citizens in a free society have certain inherent rights that enable them 
to be f unctional members of that society permeates the phiio:sophy of this approach. 
Those inherent rights are: 

U The fight to particip^^ste 

2; The right to contribute 

3. The right to succeed 

$. The tii^ht to fail 



ERIC '* 



THe right to participate is guaranteed for the handicapped population served through this 
approach by its compliance with Public Laws 9*-U2, 93-11 2, and 94-482- Public taws 94- 
1 and 93-1 1 2 arc in effect a "bail of rights" for the handicapped, and promote not 
equality of competency, nor equality of employment, but equality of opportunity to par- 
ticipate, and ^equali^y of access to participate. By the same tokens PL 94-482, The 
Vocational Education Amendments of r9?6 , promotes for the handicapped, equality of 
cppof tunity and access to participate in vocational education. The concept stressed 
thr^ygh legislation and this approach is one of maihstreamihg handicapped learners in 
vocational education. For clarification, the concept of mainstreaming applied here is 
integration of handicapped students in vocational education classes with i nstr uctional and 
individtjai stipport provided to both the student and their instructor, rather than just the 
integration of such learners. Through a logical approach to mainstreaming and compliance 
with federal regulations the right to participate can be realized. 

The right to contribute to society is provided to students in this program through the 
student^ opportunity to acquire salable bccupaticJrial skills. In being a part of a school 
based program, the initial place to prepare students for future employment is within the 
framework of the school curriculum. The school curriculum that best meets this need is 
in the vocational area where salable occupational skills in broad or specific clusters is the 
stated objective. For many years^ the potential productiyity of the handicapped has been 
underestimated. It is the belief of this program that provided ah Individual Education 
Plan specifying long and short term objectives, and related to vocational programs, handi- 
capped learners can arid will have a greater chance to gain and exhibit bona fide voca- 
tional competence. This will enable them either to become productive at a level commen- 
surate with acquired abilities as opposed to mere placements at a level requiring limited 
ability or provide a foundation for entrance into a postsecondary system. Denial of voca^ 
tibnai education, is in effect, denial of a person's right to become productive. 
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Success is a relative term that denotes different meanings for different people. This 
approach promotes optimal success as opposed to maximum success^ To clarify that^ 
optimal success refers to individuals and maximum success refers to programs. The 
approach being promoted herein emphasizes optimal success and, in so doing, intends to 
realize maximum success^ Through the development of clear arid well-plariried Individual 
Education Plans utilizing vocational input, the students- right to succeed can be greatly 
augmented. 

Conversely, students have a right to fail. Without failure, students are coriried into 
believing that the world in which they will live and work has only "ups" and no "downs"* 
However, failure for failures' sake is of hd value. This program, through individual 
studerit support, helps the student to riot brily uriderstarid that he or she may have failed, 
but more importantly^ why he or she failed arid what can be done to preverit the same kind 
of thing from happening again. At the ssme tirrie, though, the program preserves the 
students' right to fail> and experience ^hat will surely be In some instances reality. 

Suppleriieritai vocational instruction provides for the handicapped learrier's irihererit rights 
of participation, contribution, succeeding arid failirig through a systematic arid sequential 
process in the best transitory and controlled environment available, the local school. 

Besigri 

The way iri which this approach is implemerited within the local school setting is goverried 
by the previously mentioned goal; either to provide youth at the secondary level with job 
entry skills in broad or specific occupational clusters or to provide a fdUhdatidri fdr 
entrance arid success iri a pbstsecbridary system. The objectives iri relatioriship to this 
goal signify the misaon of a Designated Vocational Instructor iri the local system: 
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1. To implement the Designated Vocational Instruction Approach for secondary 
EjBN learnersi 

2. to provide the secondary EEN learner with the opportunities to successfully 
enter and participate in all existing vocational educa^^^^ programs at the level 
nearest the individual student*s needs and capabilities, 

3i To monitor the EEN learher^s entry and participation in existing vocational 
education programs, and 

k. To provide instructional support needed to utilize vocational programs. 

In order to actually perceive how this approach oj^rates within a given school, the 

fdllowihg diagram may prove to be of some faenefiti 

STUDENT FLOW CHART 



Identified by 
Multidlscipiinary Team 



A^ssed Vocattdhally 
(Interest and Aptitude) 



Provided Individual 
Edacatlonal Plan 



Approved for 
Pariicipation in 
Special Education by 
_Pareht or Guardian 



Directional 
Feedback Loop 



Enrolled in 
Special/Vdcatidnal 
Cl^ 



Placed 
on Actual 
Job Site 
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Enrolled 
Vocational Edacatibn 
Occupational Program 



F Vocational Rehabilitation 

Local System Piacemenit Personnel 
Specialized Placement 



Initial efforts in this approach have focused prirnarily dri what the DVI will do. The iden- 
tified special educatioh teaching position(s), that the local system agrees to utilize exclu- 
sively in conijunctidh with vocational education, are assigned to perform set state-approved 
duties and tasks. When these duties and tasks are bound together in a subordinate fashion, 



ERIC 



2U 



they constitute the designated instruetc^r^s job description. The job description, which 
fdiows, is ge^ed tov^ards hayi^ig these trained and certilied special education personnel 
provide ihstructidnal support services to both the EEN student, that students appropriate 
vocational area ihstructbrCs), and their appropriate special education instructor's), ft job 
description for the teacher aide that may assist in the impiernentation of this approach is 
also included. 



30B DESCRIPTION FOR A DESIGNATED VOCATIONAL II^TRUeTOR WHO 
Witt PROVIDE SUPPLEMENTAL VOCATIONAL INSTRUCtlON 

Duty One: Provide and assist other special educators to provide direct/indirect instruc- 
tional support that will assist EEN students in successfally entering and parti- 
cipating in existing vocatior^al education programs. 
Tasks: ft. Obtain^ from the appropriate vocational area teacher(s), a list of the 

basie requiremehts for entry and participation in all vocational education 
programs. 

B. Determine ways in which those requirements arid/or prbgrarhs can be 
modified to accommodate the individual EEN learner in conjunction with 
the appropriate vocational ihstructbrs(s). 

C. Identify, obtain and utilize instructional materials related to individual 
handicapped learner characteristics that will assist those learners in 
successfully entering and participating in vocational education. 

b. Modify the instructional rticdia^ materials and equ pment utilized in the 
vocational areas for the unique characteristics of identified EEN 
learners. 

E. As heeded, provide related instruction for individual learners as dutlihed 
by the appropriate vbcatibhal area instructor. 
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F. Assist vocational mstroctors in evaluating whether or not Indlviduai 

tenmnal and ehablihk objectives blit- 

iiried in Individual Education Plan (lEP). 
G; Establish and maintain positive working relationship with all vcNcationai 

education personneh 
H» Counsel regularly with instructors implementing vocational aspects of 

lEP. 

1; Determine most appropriate job placement strategy for individual 

students in conjmctibn with local director of special educatiohj voca- 
ticwial cooperative program coordinators, local ancillary services and 
specialized placement outlets* 

3; Provide instruction relative to individual placements in cooperation with 
placement source^ 

K. Assist special education teac^iers to help EEN students achieve their 
occupational goals. 



Duty two: Be functional member of Individual Education Plan process, providing voca- 
tional input in consultation with appropriate vocational instructor. 
Tasks: A. Attend lEP slaffings relative to specified handicapped secondary 
learhersi 

B. Provide information in lEP staffihgs regarding individual student voca- 
tional interest and aptitude, and related to current vocational offerings. 

C. Suggest Tiost appropriate vocational education program or outlet for 
identified learner with corresponding interest and aptitude. 

Di Identify together with vocational instructbrf for lEP, terminal and 
enabling vocational objectives for individual handicapped students. 
E. Assist in monitoring the implementation of vocational aspects of lEP. 
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F. Assist in evaluating vocational aspects of lEP, and report findings to lEP 
tearh in order for lEP tc be effectively updated, 

baty three: Assit in vocational interest and aptitude assessrheht of EEN students 

participating in program; 
Tasks: A. Identify Idcai agencies that can provide vocational interest and aptitude 
assessment, such as vocatibrtal rehabilitation^ and area vocational- 

technical schools. 

B, Arrange for local agencies to provide vocational interest and aptitude 
assessment through the local director of special education. 

G. Identify interest and aptitude assessments that c ^ j be administered by 
special/vocational teacher if local agency participation hot feasible. 

D. Compile and record results of assessment relative to individual learners. 

E. Ensure that those resfXJnsible for K-S career development carriculum are 
aware of the heeds of handicapped students. 

F. Garry out vocational assessment in relationship to existing vocational 
programs offered. 

JOB DESCRIPTION FOR PARAPROFESSiONAL OR TEACHER AIDE 

Duty: Provide supervised prescribed ihstructidri for special/vocational program 
participants. 

fastis: A. Under supervision of the DVl instructor designated primarily responsible 
for supplemental vbcatibhal ihstructibhi provide tutbriaj service for 
individual ar>d small groups of students. 
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Under supervision of the vocatibhai education teacher, provide inclass 
and laboratory tutori al imtrtiction for students. 



G. Appropriately select and utilize all available instructional materials. 
D. Periodically assess effectiveness of tutorial sessions csider the supervisiwi 
of the appropriate tnatructor. 



The implementation of the aforementioned legislation has mandated that regular voca- 
tional educators begin to deal with the EEN population id their classes. One of the 
critical problems posed by this action is that of curriculum modifirition tor this group of 
students. 

The expectations as to degree of skill bh a given task should not generally be altered, but 
the amoi*it of skills achieved in a class may be abbreviated. In brdef for curriculum 
mbdificatibri for the EEN youth in vocational education to be effective^ the performance 
testtid objectives must remain the same for all students. Relevancy for EEN youth 
appears to be in the form of strategic activities, checks and supplemental learning plans 
and competency based instruction. The currieulurh modification model utilized provides 
for establishing strategic activities, checks and supplemental learning plans. 

Conceptually, the apprbach is based primarily on the work of Dr. Marc Gold and hts voca- 
tional training 6. severely and profoundly handicapped individuals. Gold ha« used, for the 



tibhal skills considered by many to be beyond their capabilities. By virtue bf breaking a 
performance bbjective dbwh into instructional wits, performance tasks, learning and 
supplemehtal learning plans^ this apprbach proposes to achieve similar results^ 



Process 




rgrtjQnat^ approach whereby individuals were taught voca- 



to 
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Regular vocattoriai curricultuh material is used as a standard refererLce point* From this 
reference point, short-term objectives for the !EP as well as instructiona! units are 
identified, the instructional blUfeprint for utilization of this model is included in 
Appendix i. 

To further illustrate the process, a sample portion of the lEP dealing with the vocational 
aspects, a sample task listing and a learning plan and a supplemental learning plan for one 
of the tasks is also included in Appendices 2-6 . 



Teachers who implement this approach will receive a high level of support by State level 
staff. (See Appendices 7 and S for support visit information.) their efforts will be 
moriitbred throughout the year. The purpose of evaluation is to measure the impact of the 
bVI approach and to provide information for future planning purposes. 

the evaluation effort will examine the following: 1) activities that c ccurred during the 
process of im piemen tatibh* 2) the perceptions of persons involved in the effort, 3) the 
ifnpact on handicapped students receiving vocational education servtceSf and U) the utili- 
zation of resources within the DVl effort. Data gathered will provide a basis to determine 
the level and intensity of implication of the t3VI approach. Meaningful inservice activifies 
will be provided based oh the needs of participants. Both special and vocational education 
personnel at the State and Ickral level will be asked to help instructors implement and 
refine this vocational thrust. 

Self evaluation processes consistent with the philosophy of this approach will also be 
developed to assist those attempting to establish viable programs. 
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the t>esignated Vocatidhal Instruction program do<ts not represent a panacea* but merely 
an approach where exceptional educational heeds CEEN) learners are afforded the equality 
of access arid opportunity *o vfocatiohai education services that are available to those 
without special learning heeds. It wa. designed to be basic, practical, arid most of all 
fonctiorial. 




Most of tlic conierits of this paper taken from a paper entitled "The Related Vbcatidriai 
Instruction program" written by Douglas H. Gill, University of Georgia, dated April 1978. 
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APPENDIX 1 
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INSTRUCTldNAL BtOE PRINT PGR DEAtING WITH 
THE HANDICAPPED IN VOCATIONAt EDUCATieN 



1.0 E$ta)lish Vocational A^>ec^ 

1; 1 bist long-range vocational performance objectives 

1;2 List short' term perfdrrnance objectives 

1.3 List performance standards for mea^irement of 1. 1 and 1.2 



2.0 Begin laboratory pur»jit 3;0 Begin resource instruction 

of initial shdrtiterrn for initial ^ort term 

objective in 1.2 objective in 1.2 

4.Q Divide short-term peHdnnahce objectives 
irjtb performance tasks 

5.0 Develop' learning plan for 6.0 Develop supplmienta! 

perrformance task learn^irig plan for each 

performance task 

5. 1 Identify perfbnnance 6. 1 Identify essential 
task task termenoiogy 

5.2 Identify performance- 6.2 Identify essential 
oriented task activities rnatherhatical func- 
tions for each task 

5.3 Identify perfbrrhahce- 6.3 Identify es$ent|al 
oriented task checks coordinated move- 
ments and related 
concepts for each 
task 

7;0 €6ntlnae process of 5.0 and 6.0 for each 
task identified in 4.0 



9.0 Chain tasks togeth^ to form each short 
term performance objective in 1.2 

9.0 If satisfictbry performance 10.0 if satisfKtOf^ per^^^ 

stahdards are achieved, pr<>_ standards are not achieved, 

ceed to next objective in 1.2 re assess validity of lEP 



11.0 ehainshort tcrrn perfbrrnar>ce objectives 
in 1.2 together to form long-range per- 
formance objectives in 1. 1 
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iNDiViDUAtEDUeATieNPLAN 
Vocational Aspects 



Student Student X- 



Grade 10 Date 



Teacher - -SauiiL 



Vbcational Instfuctof J6n« 



Lon g Range Bbject ive: 



Student will be ^le to demonstrate job erstry level skills in the Construction Trades sab- 
closterofMaonrv . 



Accompirshed 



{"fogtessbeinq wade 



Comments 



aprtTermObjeclive!: 



1. 



be ^le to demonstrate 
thebaic skills of brKklaying 



Aprnmpliihtd 



Progress hot mad e- 



Commentj: 



4. 







Stud 


ent will be able to demonstrate con- 


stnjction of concrete block comers 




Saompllshed 




Progress being made 




Proqress not made 




DroDoed 


Comments: 



5. 



Student will be able to demonstrate 
usage da brick spadng rule 


3. 


Student will be able to demoimrate 
construction of double brick walls 










Accomplished 




Proaressbeinqmade 






PrawB being made 




ProoreB not made 










drooped 






Dropped 


Co 


mments: 




Comments: 



Student Aill be able to lay various 
bri(;k bonds 




Accomplished 




Progress being made 




P;ugress not made 




Drooped : 1^ 


Co 


mmwts: 



> 

■0 

m 
2 
0 



Student 
knowledi 


vvill be able to demonstrate 
jeijf concrete iiiaohrv 








Prosna biir*3made 






irefln<3tmade 




Dropped 


Comments: 
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APPENDIX 3 
PERFQRMANeE TASK LISTING SHEET 



Siort Term Objective: 



Student will be able to dembhstrate the basic skills of bricklavina 



r Spreading Mortar 



Perfbrrhance Tasks: 
1. mixing rnbrtar 



2. trowel usage 



3. wet mortar board 



4. place mortar on board 



5. burKh mortar 



6. load trowel 



7; drstribote mortar 



8. furrow mortar 



9. cut excess mortar 



10. set mortar to trowel 



11; boiterlitick^ 



12. butter head joint 



13. lay one br ick to an other 

14. 

15 

16 

17. ^ 

18. 

19. 

20. 



Instructional Units: 



Laying brick to a line 



1. 

2. 

3: 

4. 

5. 

6. 

7. 

8: 

9. 
10. 
It. 
12. 
13. 
14. 
15. 
16. 
17. 
18: 
19. 
20. 



Building a brick ebrher 



1. 

2. 

3. 

4. 

5: 

6. 

7. 

8. 

9: 
Id. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19: 
20. 
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[SprtiBding mortar 



APPENDIX 4 
tEARNINS PLAN 



T^k No. L 



: Performance Task 



Mixing mortar 



Per^orrhance^Based Task Activities 

\ ( i ) Break process of rnixing mortar into sequ^tial steps 

(?) Demonstrate entire process of mixing rnoftar 

(3) Have student reltte verbally, each step in process for mixing mortar ^ he physically 
J repeats process 

(4) Have student practice mixing mdrtaf using step by step process 
\ ib) Assign ads^jpiced students to help student as necessary 



[performance Based Task Check 

I Given proper materials, student is able to su<x«sfully mix mortir to be used in actual projects 
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ing mortar 



APPENDIX 5 

SUPPtEMENTAt LEARNING PLAN 



Task No. 



■Perfbrrhance Task 



Mfxffrg Muftaf 



Tssk Terminojogy 



j moriBr mix 
1 sand 
! water 
J consistency 
trowel 
trough 

shovel (square point) 
cement mixer 
parts 

wheel barrow 
mixing hoe 



I Essential Math Operations 

t 

: ratio and proportion 

number corKept 



Essential eoordlhated Movements and Related Concepts 



handling and manipalating a shovel 
pushing and pulling 
Mfting and loading 

mixing two or more ingredients together 
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APPENDIX B 
RATING SHEET 



Date 

System 

School - - 

Instructor desiyiated to prcTvide supplemehtal vocational education - 

I. Geneiai Conarm: 

1 . Number and type of handicapped students served (enter humberi 
Mentally Retarded 

teaming Dlsabl«l 

_ _ Behavior Disordered 

drtfiopedically IrSpaired 

Visually Iriipaired 

Heariiig Impaired 

Soeech Impaired 

—— Health Irhpaired 

Multl- Handicapped 

Total 

2. Number of students being served ifeniw- mrr^eri 
Agricultural Education 

Business and Office Education 

Cbhsurner and Hbmerhakihg Education 

~~ Distributive Education 

Industrial Artt Education 

Trade and Industrial Education 

Diversified Cooperative Training 
Total 

3. Number of studente provided vocationally oriented Individual Educatidh Plan (lEP) 

4. Number of students re«ivtng a^lstar)ce f rorn ancillary agencies within the community. 

Number of Students Agency 



.TOTAL 

5: Number of students designated instructor serves by grade classification. 

9th Grade 

lOthSrade 

^ 11th Grade 39 
12th Grade 




tOTAL 
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6. Number of stodehti pla«d in vbcationai program through iocai systern^uitiditcipim tee ni 

If this namber does not corr&^bfid with number of students bemg served by tffe designated instructor, 
have explained. 



7. Level and area of i[ :3signated instructor's certification (te<^her) — 



8. Instructional equipment purcheised through the federal grant to assist in the implementatibh of this effort 
are available and in use? □ Yes □ No 

9. Instructional materials utlHzed in this effort reflect what type of thrust? 
□ prevbcatibhal □ academic □ vocational 



10. A teacher aide is^utiMzed exclusively in cbnjuhctidh vvith this effort? 

□ Yes □ No □ full'time □ part-time 

11. Selected instructional support personnel hot btherwiss available in the system have been utiiized? 

□ Yes □ Nb 

1 2. A. The designated iristructbr is bh extended day ahd/br year contract? 

□ Yes □ No □ extended day D extended year 

* B. Teacher aide is bh extended day and/or year contract? 

□ Yes □ No □ extended day □ extended year 

13. Designated ihstructop and/or aide has travel money available? □ Yes □ No 

14. Persbhhel have participated in all appropriate staff developrnent to date? □ Yes 

15. Adequate space ahjj faciliti^ have been prbvided tb implement this effort? □ Yes 

lis. tocai system persbhhel jware of this programmatic thrust? □ Yes □ Nb; 

Objectives? □ Yes □ No; and Delivery of services? □ Yes 

if Applicable 



. Specific Considerations for implementation. 

A. 1. List of Se b»ic reqaJpOTW^ 
entry and participation in vora- 
tionai education progi^ms is util- 
ized in planning atld setting 
individual student goals. 



□ No 

□ No 

□ No 



Poor 


Less than 
Adequate . 


Adequate 


More than 
AdequatP 


Exceileht 













fetiedk one) pojn^s ggmed 
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2; VocationaJ^ education programs 
are being modified to accoirirrio- 
date individual handicapped 
ieamers. 



3. Gbrhrmerical ihstructidhal 

materials relating to the learner's 
entry and participatibh in vbca^ 
tional education prbgrarhs are 
available and in usa. 



Poor 


bess than 
Adeduate 


Adequate 


More than 


Exceitent 












{Check 


one) 


Points earned 


Poor 


Le^ than 


Adequate 


More than 
Adequate 


Excellent 













{Check one) 



Points earned 



4 The ihstrtjctibhal rhedia, materials 
and equipment utilized in the 
vocational area are adapted to 
suit Individual student heeds. 



Poor 


tess than 
Adeduate 


Adequate 


More than 
Adequate 


Excellent 













(Check one) 



Points earned 



5. Related classfodm instruction as 
btitlihed by the apprc^riate 
vocational instructor is provided 



Poor 


Lea than 
Adequate- 


Adequate 


More than 
Adec^uate 


Excellent 













fCheck one) points earned 



6. Vixationai instructors have been 
assisted in evaluating v^hether or 
riot individual learners are meeting 
the long arid sJ^brt range <*jcctfves 



Poor 


bess than 
Adequate 


Adequate 


More than 
Adequate 


Excellent 













outf Ined in the I EP, (Check one) Points earned 



A positive working relationship 
between the dwi^^d insttwrtor 
and area vocational teachers is 
demonstrated- 



(Check onel 



?oor 


Less than 

Adi<^ate 


Adequate 


More than 
Adequate 


Excel lent 













Pbirits earned 



8. Vbcatibnii instructors Implementing 
^peets of the lEF are monitored and 
couriseied by the d^ipiated 
instroctcw". 



* ^9. Once sUsi^t h^ bb^r^ a ^lable 
vocationaj skitt appropri ate job 
placement stititegy has been 
determmcd. 



Poor 


L»Bth»i 
Adequate^ 


Adequate 


More than 
Adequate 


Excellent 












fCheck 


one) 


Points earned 


Poor 


Less than 
Adequate 


Adequate 


More than 
Adequate 


Excel terit 














tOwckone) 



Points earned 



♦*Ratt only wshen applicable. Stiidwit Sibuid have obtaned a marketable sklii orior to blacement 
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••10. Once student has been placed bri job 
site, instruction relevant ib the 
individuai placement is prDvlded, as 
needed. 

fCfieck one) Points earned 

••Rate bhiy when appiicabie. Student should have 

obtained a marketable skill prior to placement: TOTAL PQINTS EARNEB - 



Poor 


Less than 
Adeaume 


Adequate 


Mof€ than 
Adeoaste 


Excellent 













B. L Student Indivlduat Education Plan 
reflects aspects of vdcatidrial 
develbprrieht 



2. Individual learner's vocational 
inte^rest and aptitude has been 
identified and considered in the 
development of the IE P. 



Poor 


Less than 
Adequate 


Adequate 


More than 
Adequate 


Excellent 













iCtiect one) 



Points earned 



Poor 


Less than 
Adequate 


Adequate 


More than 
Adequate 


Excellent 












ICheck 


one) 




Points earned 





3. Both long and short term objectives 
demonstrate ihpUt from vocational 
area iristrtjctbrs. 



Poor 


Less than 

Adequate 


Adequate 


Mbre^thari 
-Adequate — 


Excellent 













fCheck one) 



Points earned 



4. lEPs have been monitored and 
effectively Updated. 



Poof 


Le« thai! 
Adeauate 


Adequate 


More than 
Adequate 


Excellent 













{Check one) 



Points earned 



5. Local agencies that can assist in 
determining student vocatipnal 
interest and aptitude have been 
utilized. 



Poor 


Less than 
Adequate 


AdeqUa^^> 


More than 
Adeauate 


Excellent 













(Check one) Points earned 



6. Designated instructor provides 
vocational interest and aptitude 
^SM^s^ent ^ needed. 



Poor 


Less than 


Adequate 


More than 
—Adequate 


Excellent 













meek one) Points earned 



* **7. Pansprofessic/nai or teacher aide 
provides tutorial ^rvice uridef 
aJpervisibn of designated 
ihstructbr. 



Poor 


Less than 
Adequate 


Adequate 


More than 
Adequate 


Excelllent 













(Check one) Points earned 



•••Rate drily when applicable. 
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DESIGNATED VOCATIONAL INSTRBetieN 
SUPPORT VISITS 
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These visits a« i^hedul^ to new DVI sites twice a year. ExisUng DVI loca- 
tVoTs Request support visits on an as needed basts. DVI visit forms should be 
completed prior to each visits 

Goals of the supp ort vi B tt > 

1. TO exchange Infortnatlon on effectiveness of the Designate Vocational 
Instruction Approach. 

2. Provide technical assistance and support to Designated Vocational Instructors, 

3. Identify unresolved issues and cooperatively develop recotnaehdations for 
solutions • 

4. Asaire concept clarification and consistency of the DVI program. 
5; Evaluate effectiveness of D)VI program. 

Support visits vary depending on the specific needs of the DVI teacher. Format 
may be modlft^ to maxlmi«e etfectlvenesw. 

Sample Format 

A - LEA District Admlntstrator/Supcrlhtehdent is contacted regarding the date 
and purpose of the visit. 

B - DVI Preparation: 

- Complete DVI visit form prior to visit. 

_ Inform, remind Individuals about the meeting, tine* date, Pl«ce^ 

- Ihvi«, request indtvlduals Jb attend. District Administrator/ Superinten- 
dent, Director of Instruction * Assistant Superlntendl^nt. 

(The following should attend) 

- Principal 

_ tvEG 

- Director of Special Education 

_ Guidance Director _ . 

_ significant others - Superintendent, Director of Instruction 

(The following are welcdoe to attend) 

- vocations! Education staff 

- Special Education staff ^ 

- Significant others critical to laplesentatlon of DVi approach. 
_ Have Vocational Education/ Special Educatlott teacher sgedules 

available fcr purpose of possible meeting daring the visit. 

- Sei^tlon pl^lbr lmpl«»e«tatton <fro« either samier workshop 
or spring conference) 

. 43 



2- 



C - time tine 2-A hours* 

- 45 minute meeting with bvi 

- One hbur meeting with administrative staff and DVI 

- Optional 1-2 hours 

- Meet with Vocational Education/Special Education staff and significant 



- One hour meeting with DVI 

- One hour meeting with sampling of Vocatibnai Education/ Special Education staff 

- 13 mihufte meeting with administration staff. 

As needed visits are requested either by the DVI* LEA or SEA staff. Agenda and 
timelines are based oh heed. 



others. 




EKLC 
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APPEilDlX 8 



(Revised 6/83) Date: 



School: 



DVI Teacher: 



bVI SUlPPdRT VBIT FORM 



Oirectidhs: Answer qUestibhs specific to your DVI program. Fill in N/A if the question 
does not apply at this time. This form should be completed prior to the support visit. 



ERIC 



1. What problems/issues are you facing? Present time allocated to DVI? _% 



2. How many students are you working with? 

DVI TQtAb 
tD ED EMR OTHER LD ED EMR OTHER 

3. How many teachers are you working with? (Have voC. ed./spec. ed. teacher 
schedules available) 

DVI TOTAL 

(Special Ed): 

tD ED EMR OTHER LD ED EMR__ OTHER, 



DVI 

(VocEjL): 

Ag Bus Ed - bist Ed Home Ec ^ Ihd Ed Other 

TOTAL 

(V6c.Ed^ 

Ag Bus Ed Dist Ed Home EC Ind Ed Other 
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Total number of REN students in mains treartied Voc, Ed. classes 



What have you done to implement the approach? (i.e., needs assessment and 
implementation strategies) 



a. With admihistratiort? 



bi With vocational education staff? 



Ci With special education staff? 



d. Others, e.g., guidance? 

% 



is 

o 

ERIC 



4; 



5. 



6, 



What is your schedule? 
(Please attach) 
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What types of inservice were held? 
(Attach agendas) 



a. How well did they work? 



8. Assessment - What is being done in your school? 



Do ybU plan to work on developing assessment? 



b. How are you involved? 



List most effective resoiirces: 



49 
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9» 1$ there a ?ocati^f>nal j^mpo^ the lEP? 
(Piei» attach an example) 



a. What is your involvement? What is the voc^ed teacher's in w^^^^ Is 
competency based curriculum available in the vocational areas? 



b» Are post school goals identified withiin the lEP? 



c. Are there any changes in this yearns lEP's? 



EKLC 
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iOi Host are you monitoring student's progress im the vocattbrial classes? 



1 ii Do you use computer instruction to implement the DVl approach? 



If yes^ please list most effective methods and soft ware* 



Si 
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12, Docs the secondary system have a working rel«>tionship with the post secondary 
(VTAE) systerh? 



a. If yes, please explain effective strategies: (i^e*^ pool project, contract, 
vocatidhal assessment, etc.) 



1 3. Are yoa aware of the 36b Training Plan in your service delivery area regarding 3ob 
training Partnership Act^ How will handicapj^d youth be served? 
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in. Future Direction 



13. Other 



DVI suD66rt visits are positive opporturuties to share ide^ for imprbvement and set goil^ 
fot ftl^^on p&Crfiese ^ are designed to be flexible and most Importantly 
meet your needs as a DVt 
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